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Unit Title:
Metacognition:  Seeing Through Our Filters

[Catholic view of government-community based, promote the common good vs. American view-protect rights of the individual?]

Subject integration:  literature, history, writing and critical thinking

Purpose and Process:  This unit sets the stage for all of the instruction, discussion, activities, and assessment that will take place throughout the year in 8B.  The actual framework of integration for the choices that I make is developing critical thinking skills in a variety of venues. Whether we are reading poetry, doing an author study, debating the causes of the Civil War (War between the States), determining the authenticity of the implementation of the Bill of Rights, or refining sentence structure, our foremost purpose is to examine our thinking (metacognition) in order to broaden, deepen and strengthen critical thinking skills and to take possession of who we are.  One foundational aspect of this approach involves identifying the context and influences that impact one’s worldview, goals, values, and, hence, decisions. Another is the recognition that all decisions impact others beyond the person making the decision.  Obviously this unit takes time. This document is a road map rather than an itinerary.  It provides direction rather than a timeline and a set route.  Detours and side-trips will occur depending upon student response.
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Texts:

· Who Burns for the Perfection of Paper by Martin Espada from The Invisible Ladder , Liz Rosenberg, editor (poem)
· Birdfoot’s Grandpa, by Joseph Bruchac (poem)
· Fly Away Home by Eve Bunting (picture book)

· “Charles” by Shirley Jackson (short story)

· excerpt from “Growing Up” by Russell Baker (autobiographical essay)

· Slake’s Limbo (novel)

· “For Goodness Sake”  video

· U.S. History (textbook)

· Reader’s Handbook (Great Source)

Student Resources provided by teacher:
· variety of examples of graphic organizers from Using Graphic Organizers to Make Sense of the Curriculum by Edwin S. Ellis (Masterminds)

· Reader’s Response format

· Five Facts of Fiction (Seattle Times) format

· Performance Goals format

Teacher background resources:

1. How to Think like Leonardo da Vinci:  Seven Steps to Genius  Every Day by Michael Gelb

2. Discover Your Genius:  How to Think Like History’s Ten Most Revolutionary Minds by Michael Gelb

3. The Miniature Guide to the Art of Asking Essential Questions by Dr. Linda Elder and Dr. Richard Paul

4. Thinklers, A Collection of Brain Ticklers by Kevin Brougher

5. Sophie’s World by Jostein Gaarder

6. The Puritan Dilmma:The Story of John Winthrop by Edmund S. Morgan

7. Founding Brothers by Joseph J. Ellis

8. You Have to be the Book
Guiding questions:

· How do we know what we know?

· How do we know what we think or perceive is accurate or true?
· How is our view of the world shaped and formed (culture, genetics, environment)?
· What are the filters through which people (I) view the world?
· What gives a person purpose?
· How do decisions/actions by others and self impact self-identity and perceptions?
· How do the decisions of individuals affect the community, the nation and history?
· What are human rights?
· What are human responsibilities?
Target skills/concepts:

· explain and utilize the skill of analysis with the literature;
· explain and utilize the skill of inference with the literature;
· analyze and make inferences regarding the context of historical events in American colonial history;
· select a variety of cultural “filters” or mores and assess how they influence people’s perceptions, judgments and choices;
· analyze causes and effects in characters’ or historical figures’ choices and decisions;
· discuss how and why perceptions differ;
· discuss how bias shapes what we think we know about American history;
· compare and contrast bias and prejudice in colonial times and literary pieces;
· identify virtues, ethical, moral or spiritual values that can be inferred from the actions or decisions of individuals under examination;
· explain and give personal examples for intellectual humility;
· explain and give examples for intellectual perseverance; and
· So what? What is important and why?
Part 1:

In order to make the point that I want the students to stretch or change the ways in which they look at things we begin our first class as we do periodically throughout the year with “thinklers”, which are visual brainteasers.  We take a moment to discuss how various students “figured out” the answers-we talk about our thinking (metacognition).  (Yes___but not_____)

I raise the question as to how much of our thinking and understanding is based upon assumptions that everyone sees things the way that we do.  I introduce the concepts of wonder and thinking outside the box by saying something like “I wonder if we all see the same color when we look at Tom’s shirt.  We all have learned to call the color we see ‘red’ but I wonder if we all see the same color.  I wonder if I could see through Joan’s eyes if I would say, ‘I call that color yellow not red.’”  A discussion ensues about how do we know what is “real” or “true” and about subjective and objective knowledge including a brief insertion of the thinking of Plato (we see as if a reflection of what is real) and Barkely (all reality is simply an illusion).  We end with Descartes “I think, therefore, I am” (Cogito, ergo, sum). Explain paradigms.  Find examples in current events that demonstrate how a paradigm influences decisions, e.g. invasion of Iraq versus “operation freedom”; views on the death penalty; and Noble fir versus Douglas fir Christmas trees.

We connect this discussion of “seeing” to filters and perceptions by reading the picture book Fly Away Home, which chronicles the life of a homeless five year old boy and his dad who “live” at the airport.  We discuss what is it about the boy and his dad or, more to the point, those who encounter them (paradigms), that makes their plight invisible.  (Literature connections:  point of view, author’s purpose)  
Students will examine their beliefs about the “profile of homelessness” in groups and individually.

· Describe what pictures come to your mind when you think of the term “homeless people”.  What do they look like?

· What do you assume are the reasons for homelessness?

· Where did you get your information or impressions about homelessness?

· How did the book affect your perceptions?

· What questions do you have about homelessness?

· Is what the boy and his father are doing illegal?

· Is what they are doing unethical?  What is the difference?

Part 2:  “A great part of what we see depends upon what we look for.”
Open with thinklers.

Explore further questions, comments, and reactions to previous discussion and homework.

Activity

Pass out a yellow legal pad to each table group or display them prominently around the room.  Students will write for ten minutes on their observations, perceptions and knowledge of the yellow pads.  Students share their writing.

I ask them to listen to the poem Who Burns for the Perfection of Paper, which is an intense first person account of making legal pads.  Students are then asked to look at the pads, think about them, and to write for ten minutes again reflecting on how and why their perceptions changed.  

Introduce “purpose”:  “Why do you think I had you do this activity?”  “What was my purpose?”  Discuss the role of purpose and importance of purpose in teaching, in writing, in thinking, in researching and in reading.

“What does it mean to act with purpose?”

In table groups retell the legend of Johnny Appleseed including his purpose for bringing apple seeds west.  Share stories.  Real purpose for the apple seeds:  apple jack-bringing liquor west.  Our perceptions and information may be faulty yet we continue to act on them.  Look beyond the obvious.  Look for evidence.  Wonder.

Introduce the characteristics and process of analysis. (Tahoma School District model.)  Give examples of need for clear analysis in history.  Have students work in groups to generate historical “information” based on faulty information, distortion, bias or prejudice.  

Students will write a “news” story from two competing biases, e.g. allegation of police brutality in the arrest of a black youth from the point of view of a white supremacist and a civil rights activist or the results of a Mariners versus Yankees game from the point of view of a fan of each team.  Discuss how the purpose of each position is affected by bias.

Introduce Rousseau and Locke’s theories on human nature (nature versus nurture).  Have students make predictions as to how each would develop an educational system.

Part 3:

“Yes,__________but not____________”  Metacognition:  How did your answers reflect the paradigm or bias out of which you were thinking (e.g. looking only for physical characteristics or clothing)?

Review inference (above and below the surface visual) Put Birdfoot’s Grandpa” (without the title) on the overhead.  After reading aloud have students make inferences about the characters, citing their evidence for their conclusions.  Pay attention to what they miss.  (Word choice, point of view, cultural values).  Have students explain why the title was deleted for this activity (metacognition).

Discussion:  “A great deal of what you see or find depends on what you are looking for.”

Use “fishing overhead” to discuss “right there” answers and inferential answers.

Introduce behaviorism (Skinner) and condemnation of the human bias, which encourages people to believe in free choice.  Give dog (Pavlov) examples and “Skinner box” examples.  Concepts: positive (reward) and negative (punishment) reinforcement, extinction (ignore) and intermittent reinforcement.
Activity:  in triads have students generate ten examples of how “behavioristic” strategies are used to shape [their] behavior.  Share examples in large group.

Skinner says that due to conditioning we cannot be blamed nor praised for behavior since it is all determined.  What do you think about that?

Pose the questions:  “What does it mean to be good or ethical?”  “How is doing what is ethical the same as and different from doing something for a reward or to avoid a punishment?”  

What does it mean to have freedom? (Word choice-voice)

Metacognition: have students share ideas, feelings and reactions to this kind of thinking.

Introduce Maslow and the hierarchy of needs and the role of goals.

Students will analyze how a personal decision can affect one’s purpose.

· Read the excerpt from Growing Up.
· Read with purpose looking for the key decisions made by the author.

· Write a concise paragraph analyzing why Russell Baker succeeded in the assignment connecting it to Maslow’s theory on goals.

Review the Renaissance and the Age of Discovery paying special attention to how worldview influenced the decisions people made (thinking outside the box).  Refer to Columbus, Copernicus, Elizabeth I, and Shakespeare.  (20th century Jefferson, Darwin, Gandhi, Einstein)

Our goal is think for ourselves; to free our minds from limiting habits and preconceptions; to identify our filters; and to question “conventional wisdom” in order to discover what is true and what is possible.

Introduce Leonardo Da Vinci (heroes) and the principles of thinking like a genius. Have students utilize a graphic organizer. Discuss types of organizers and how to choose the most effective one for the task.  Brainstorm possible characteristics of a “genius”.

Characteristics of people who think like Leonardo Da Vinci:

1. Curiosity:  insatiable curious approach to life and an unrelenting quest for life long learning.  

2. Commitment to test knowledge through experience, persistence and a willingness to learn from mistakes.

3. Continual refinement of the senses, especially sight, as a means for learning and thinking.

4. A willingness to embrace ambiguity and uncertainty.

5. Whole brain thinking:  balance between logic and imagination.

6. The cultivation of grace, flexibility and poise.

7. A recognition of and appreciation for the interconnectedness of things and phenomena-systems thinking.

These are the habits that can lead to intellectual humility and intellectual perseverance.  They also bring purpose to our endeavors.  And they prompt us to seek truth rather than what we want to seek.  

Discuss the need for and role of goals as well as the difference between achievement and performance goals.  Introduce “Be an and, not a but.” Have students create personal, academic and ethical goals using the 8B performance goals sheet.

Activity:  Students read “Charles”.  Identify the “filters” or biases that affected what Charles’ parents saw, heard and thought.  How did Charles “shape” his parents?

How do you shape your parents’ behavior?

Identify the forces in your life that attempt to shape your thinking?  What is their motivation?  (parents, teachers, friends, media)

How do they affect how you view or feel about yourself?

What is your responsibility in these relationships?

Part 4:  Choose to do good.

Video:  “For Goodness Sake”

Introduce Slake’s Limbo and the use of Reader’s Response and Five Facts of Fiction (character).  Refer to Reader’s Handbook section on character (p.340).

Review strategies of good readers. “You have to be the book!”

In the process of studying this novel we will focus on three key points:

1. how one’s worldview is shaped and influences one’s interactions with others;

2. how the motivations of and decisions that others make can impact an individual; and

3. the power of one’s own choices in giving one a purpose.

We will identify the virtues exercised by characters in the novel and resulting effects of the choices they make. (Literary focus: protagonist/antagonist, symbolism, conflict and climax.)  Focus on two classic conflicts:  person versus society as well as person versus self.

Part 5:  Jamestown anyone?

Part 6:  Holier than thou…or else.  Introducing the Puritans and “puritanical thinking”.  
From The Puritan Dilemma:

· “God, it was clear to the Puritans, demanded perfect obedience, and must never cease trying to give it.  They knew the attempt could never succeed , for men were moral cripples, incapacitated forever by Adam’s fall…God recognized degrees of evil  and rewarded men’s minor victories over it with minor rewards. He brought prosperity to nations, which prevented or punished murder, adultery, theft and other open breaches of his command.
· Every nation or people, the Puritans believed, existed by virtue of a covenant with God, an agreement whereby they promised to abide by his laws, and He, in turn agreed to treat them well.  To help carry out their part of the bargain, people instituted governments, and the business of government was to enforce God’s law…if the governors failed in their sacred task and fell prey to evil…the people must rebel and replace the wicked rulers with better ones.  If they did not, God would descend in fire and brimstone to punish the whole nation.”  (pg. 15-16)

Analyze this paradigm with students.

Purify the church from the trappings of Catholicism.

Present Mary Tudor, Elizabeth I, James I, Charles I (dissolution of Parliament) and their relationship to Puritans as well as their understanding of “the wrath of the Lord.”

Discuss Puritan view of “in the world but not of the world” versus separatists’ “desertion” (Holland and then to Plymouth Plantation).  What ethical considerations would the Puritans have that would make it hard for them to leave England?
What were the cultural and environmental reasons that caused them to finally emigrate? (Use a sequence web from pg 30 of Using Graphic Organizers).

Using a comparison frame (pg.37) detail the reasons for the settlement of Virginia and New England.  Infer and predict how these colonies will develop including their differences and similarities.  Consider culture, environment, motivation and purpose.

[Do we see any of these influences present in our culture today? ]
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